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Special Education Introduction

• Have an enumerated disability and require 
special education services

• Special education and related services

• Services pursuant to IEP

• Services must ensure FAPE

• Education in least restrictive environment



Transition Overview

• Schools must develop a long range plan to 
prepare students for life after school

• Schools begin to make connections with adult 
service providers while students still in school

• Schools may look to others, such as VR, to 
begin providing services



Transition Services

• Definition:

– Coordinated set of activities

– Designed within a results-oriented process

– Facilitates movement to post-school activities

• Live, learn, work and play

• Based on student’s needs, preferences and 
interests
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Transition Services

• Yankton School District v. Schramm

– Student with orthopedic impairment desiring to 
attend college

– Driver’s education

– Self-advocacy

– Independent living skills

• Cooking

• cleaning



Developing Transition IEP

• Begins no later than year student turns 16

• May begin earlier where nature of disability 
may require more time to develop essential 
skills

• May begin earlier for students at risk of 
dropping out

– Consider curricular modifications to reduce risk of 
dropping out



Developing Transition IEP

• Must invite student

• If student does not attend, must take other 
steps to get student input

• Must invite agencies with likely responsibility 
to provide or pay for transition services

• If agency does not attend, must take other 
steps to obtain agency input



Developing Transition IEP

• Based upon age appropriate transition 
assessments related to:

– Training

– Education

– Employment

– Independent living skills, where appropriate

• Develop measurable goals

• Identify services to meet goals



Graduation Requirements

• Available to all students with disabilities 

aged 3 through 21

• 20 U.S.C. § 1414(c)(5)(i):  the right to a 

FAPE ends when a student graduates with 

a regular high school diploma.

• Certificate/GED is not a diploma



Graduation Requirements

• Graduation is a change in placement

• Summary of performance must be 

provided to student upon graduation

• Implications for students with TBI



The Purpose of the Vocational 
Rehabilitation Program

• According to congress the purpose of the VR 
program is to maximize:

• Employment.

• Economic Self-Sufficiency.

• Independence.

• Inclusion and Integration into Society



Presumption of Benefit

• It is presumed that all individuals, regardless of 
the significance of the disability are capable of 
engaging in an Employment Outcome if provided 
the proper and supports needed to work.

•

• There is a prohibition of finding individual 
ineligible for VR based on an assumption, belief, 
or limited information that the individual is 
incapable of working in an integrated setting.



Who Can Receive Transition Services?

• Individuals who are receiving Special 
Education and related services under IDEA 

• Individuals who have a physical or impairment 
that results in a substantial Impediment to 
employment and need VR services to “prepare 
for, secure, retain, or regain employment…”

• SSI Kids who are presumed eligible 



• Under Title I, state VR agencies are to play an 
active role in special education transition 
planning.

• The comments to the regulations note that 
the 1998 law requires state VR agencies to 
“increase their participation in transition 
planning and related activities.” 66 Fed. Reg. 
4424 (emphasis added).



• State VR Plan must include policies for coordination 
between VR and education officials to facilitate the from 
special education to VR system, including development of a 
formal interagency agreement.

• Agreement must include:
• consultation and assistance to, and planning with, the 

educational agencies in preparing students for transition 
and in developing the transition plan in the IEP;

• relative roles and financial responsibilities of special 
education and VR systems to provide services; and

• provisions for outreach to and identification of students



VR Outreach to Students

• VR must inform students of the purpose of the VR 
program, the application procedures, the 
eligibility requirements, and the potential scope 
of services that may be available ... as early as 
possible during the transition planning process.

• The reason is “to enable students with disabilities 
to make an informed choice on whether to apply 
for VR services while still in school.”  

• In other words, it is the student’s, and family’s 
choice about whether to apply for VR services 
while still in school.



Bottom Line

• For students who have not received VR services while 
still in school, VR must determine eligibility and 
develop an IPE as soon as possible during transition 
but, at the latest, by the time the student leaves the 
public school.

• Requiring the IPE to be in place before the student 
exits school is essential toward ensuring a smooth 
transition process, one in which students do not suffer 
unnecessary delays in services and can continue the 
progress toward employment that they began making 
while in school.


